
DEFINING CONTINUITY 
OF SUPPORT

The BI defines continuity of support as the 
principle of providing continuous relational and 
practical support for students from admission to 
graduation. Continuity of support focuses on the 
ways services and supports can be designed to 
minimize the burdens typically placed on students 
who must navigate complex bureaucracies, 
continuously advocate for basic services, and 
work to establish trusting relationships (Hauari 
et al., 2020). Continuity is about support that 
follows individuals over time as much as it 
is about support that works between the 
multiple environments that individuals move 
through (e.g. school, home, work, etc.).

THE IMPORTANCE OF CONTINUITY 
OF SUPPORT FOR MEN OF COLOR

Although the phrase ‘continuity of support’ is 
most prevalent in the mental health and disability 
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services literature, it is an often-referenced but 
ill-defined concept in articles, briefs, and studies 
in higher education and workforce development 
research. This is particularly problematic for men 
of color who rely on intentional and well-defined 
support systems to overcome opportunity 
gaps related to campus engagement and make 
meaningful connections with faculty, staff, and 
peers (Huerta et al., 2021; Pendakur, 2016). Even 
when programs and resources are available 
to address barriers to these opportunities, 
many campuses face the additional challenge 
of promoting awareness and use of available 
supports for men of color, especially when the 
use of such supports is associated with previous 
negative experiences or social stigmas related 
to gender or race (Gardenhire-Crooks et al., 
2010; Lee & Ransom, 2011). Underutilization of 
services is particularly consequential because 
access and use of institutional resources are 
critical to acquiring the necessary knowledge and 



skills to succeed in college (Brooms et al, 2018). 

When institutions and programs take a proactive, 
rather than a reactive, approach to initiating and 
maintaining support for student learning and 
retention, underrepresented student populations 
are more likely to experience validation and 
an increase in academic success (Linares & 
Muñoz, 2011). Continuity of support, by way of 
ongoing and coordinated culturally responsive 
guidance1, advising, success courses, and 
programming, are proactive ways to increase 
access to resources and opportunities that 
benefit men of color. In addition, prior research 
suggests that continuity of support, particularly 
concerning financial resources (Ladson-Billings, 
2006), academic support (Warde, 2008), and 
personal challenges (Lee & Ransom, 2011) 
are especially important for men of color.  

CONTINUITY OF SUPPORT IN 
PRACTICE 
The Brotherhood Initiative is a cross-unit, 
collaborative effort that creates continuity of 
support by utilizing a collective impact framework 
to leverage the expertise of multiple departments 
and divisions across the University of Washington. 
BI support practices were initially modeled after 
those of HBCUs (eg: intensive advising, wrap-
around resources, mentorship, etc.), but these 
practices have been modified to meet the specific 
needs of men of color at a large, predominately 
white institution with decentralized services.

Leveraging the Curriculum to 
Provide Integrated Support

Findings from our research and assessment 
data indicated that men of color need support 
beyond their first year. Rather than focusing 

solely on first-year interventions, the BI builds on 
student success by providing continuous support 
through a second year course, independent study 
seminars, and engagement opportunities that 
span from admission through post-graduation. 
The BI utilizes a diverse set of strategies over time 
to ensure that the support provided aligns with 
the specific challenges and milestones associated 
with academic progression. Additionally, the 
first and second year BI course curricula help 
Scholars to make meaningful connections in the 
classroom with academic, social, and financial 
resources and representatives from across the 
University - thus ensuring breadth and continuity 
of support through an intentional network of 
professionals familiar with the BI mission and 
values. The second year course and independent 
study options are also intentionally designed 
to build upon concepts and themes presented 
in the first year, creating another dimension of 
academic continuity for students across time.

The BI course structure provides a unique 
approach to continuity of support through its 
model of team teaching as well. Rather than 
siloing advising, research, and instructional 
activities of the Initiative, the classroom 
serves as a space where experts converge to 
develop, support, and assess holistic learning 
outcomes concerning identity development, 
academic planning, career development, and 
civic engagement. Through this team teaching 
model, BI instructors and staff are able to 
ensure the BI experience is comprehensive and 
aligned in ways that promote continuity and 
cohesiveness. The Scholars also benefit from 
this model by regularly engaging with BI support 
staff as individuals and as a coordinated support 
network throughout their time in college. 
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1  See the Culturally Responsive Guidance for Men of Color brief for 
more information and examples of this practice.
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Developing Trust Through 
Consistent Relationships

At the crux of the BI approach to continuity of 
support are the quarterly one-on-one check-ins 
with BI support staff, which begin on day one 
of college enrollment and last until the student 
has graduated. The BI staff serve as consistent 
and reliable point people and knowledgeable 
resources for Scholars across time, beginning 
on day one. With a relatively smaller caseload 
compared to that of most campus advising 
or service units, BI staff have the capacity to 
provide intensive and individualized support 
that is more accessible (e.g. scholars can use 
text, social media, phone, and email to connect 
with them), flexible (e.g. students can connect 
with BI staff and instructors at times that work 
for them), and simply allows for more time 
for students and staff to establish trust and 
rapport. Over time, students are more likely to 
proactively seek out help because these caring 
and trusted relationships have been developed. 

Continuity can also refer to the coordination of 
support across various campus departments and 
units to ensure that students do not ‘fall between 
the cracks.’ For example, BI staff work closely 
with advisors and counselors from departments 
across campus to ensure that one-on-one 
meetings with Scholars include information about 
relevant prerequisites, deadlines, and resources 
in ways that are proactive and easily accessible. 
When a Scholar does encounter barriers, BI staff 
and faculty avoid simply sending the Scholar to 
the appropriate department, and instead work 
with the Scholar to make direct connections 
with department staff and consider problem 
solving steps. To support this work, the BI also 
maintains an inventory of campus services and 

resources that are specific to the needs and 
experiences of the BI scholar community. 

Ensuring Sustained 
Engagement Across Time

Continuity of support in the BI does not end if a 
student departs, or even when they graduate. For 
Scholars who - for a variety of reasons - need to 
stop out or depart from the UW, the BI continues 
to provide accessible support and guidance 
aimed at either helping the student to re-enroll 
or to transfer. In the past, the BI has supported 
returning students in navigating financial 
and administrative barriers to re-enrollment, 
finding suitable campus housing, identifying 
a manageable course load upon re-entry, and 
getting back on track with major expectations. 

Recent graduates can also return to access post-
graduate resources, including preparation for 
graduate school exams, one-on-one advising 
meetings for graduate school exploration, and 
early career professional development. As the 
initial cohorts of Scholars have graduated, the 
BI is developing ways to actively engage these 
new alumni through publications, interviews, 
and opportunities to give back to the program. 

CONCLUSION 

For colleges looking to increase retention and 
graduation rates for undergraduate men of 
color, it is important to develop programs 
and supports that are aligned over time and 
between campus units. Within the Brotherhood 
Initiative, continuity of support takes shape as 
strategic collaborations between practitioners, 
interventions that are sustained and coordinated, 
and intentional academic and co-curricular 
networks that can provide Scholars with the 
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particular types of support they need, when 
they need it. Practitioners at other institutions 
can similarly use existing relationships and 
collaborations as a starting point for investigating 
support gaps and developing strategies for 
building continuity. Ultimately, when continuity 
of support is considered a foundational principle 
for student success, men of color will  be 
able to better utilize the many resources that 
campuses continue to invest in and benefit from 
a more seamless educational experience. 


